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Introduction to the series of working papers 
 
Each paper in the 'What do we know about …' series summarises current thinking around 
one area of aftercare for children affected by sexual exploitation and related trafficking.  The 
aim is to provide practitioners with an overview of available research and key research 
findings1.   
 
The objectives of the series are to: 
 
 Consolidate research findings into a summary document. 
 Provide practitioners with information to help develop programmes. 
 Highlight research gaps and identify issues for further research and investigation.   
 
The papers in the series are not: 
 
 Programme guidelines. 
 Systematic, in-depth reviews of all of the current research. 
 Representative accounts of every child affected by sexual exploitation and related 

trafficking. 
 

                                            
1
 'Practitioners' are identified here as all those individuals working directly with children and young people 

such as case managers, social workers, therapeutic staff, health workers, lawyers and teachers; along with 
those individuals developing interventions and programmes. 
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Introduction to the paper 
 
Children affected by sexual exploitation 
and trafficking, like other children, require 
education and training in order to get on in 
life, contribute to their household and 
become financially independent in the 
future.  Education and training prepares 
young people for later employment.  In 
addition to the monetary benefits that 
having a job brings, employment can have 
a major impact on an individual's life – 
building self-esteem, confidence and 
social behaviours (Hagar Cambodia, 
2010).  Accessing education and training 
is a fundamental right that all children are 
entitled to. 
 
This summary presents key findings about 
what is known and documented relating to 
the education, training and future 
employment for children and young 
people who have been affected by sexual 
exploitation and trafficking globally.   
 

Limitations of this summary 
 
There is limited research about the 
education and training needs and 
responses specifically for 'trafficked' and 
'sexually exploited' children.  However, 
lessons and issues from work with other 
vulnerable youth are applicable: children 
who are homeless or living on the street, 
children performing child labour, child 
soldiers and children affected by war, 
HIV/AIDS affected children, and 
'disconnected youth'.2  In addition, there is 
a wealth of relevant documentation from 
related sectors including education and 
the economic strengthening and 
empowerment field3. 

                                            
2
 Aron and Zweig (2003) use the term 

‘disconnection’ to refer to youths’ lack of 
connection to major [public] social institutions of 
employment, education, marriage, and military.  
Many such youth turn to ‘alternative education’ 
options to complete high school as this is a way to 
(re)enter mainstream employment/education. 
3
  See recent report by Chaffin and Kalyanpur 

(2013): What do we know about economic 
strengthening for family reintegration of separated 

 
Within this literature though, there is a 
dearth of information relating to the 
education needs of children who may 
have missed years of schooling through 
exploitation or other circumstances.  
Moreover, for 15-18 year-olds there is an 
implied assumption that vocational 
training and apprenticeships are the most 
suitable (really, only possible) form of 
'education' for young people who have 
faced adversity.  Available research 
focuses more on the philosophy behind, 
and quality of, education and training 
offered to children and young people 
rather than on the eventual employment 
record of such young people.   
 
In addition, 'women and children' are often 
addressed in the literature as a sole unit; 
further, there is virtually no sex-
disaggregated information available.  The 
majority of documentation sourced comes 
from, or is about, South Asia, Southeast 
Asia, and Africa.  Moreover, this 
documentation tends to be descriptive 
rather than analytical, and anecdotal 
rather than empirical.   
 
In summary – due to the fact that a wide 
net has had to be cast across different 
sectors – this is not an in-depth study but 
simply represents a first-step in 
consolidation of key messages 
 

Key themes 
 

1 Engaging with young people 
 

1.1 Working with children and young 
people can be challenging, 
whatever their situation 
 
The transition from childhood to 
adulthood can make working with any 
child or young person challenging.  By 
definition, children – whether abused 
or not – are characterised by a 

                                                                     
children? (DRAFT) Child Protection in Crisis 
Network. 
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particular vulnerability as they are not 
yet fully developed physically, 
psychologically, emotionally or 
cognitively.  This inherent vulnerability 
is compounded by a socially-enforced 
lack of agency across the globe, 
though it differs in both extent and 
intensity depending upon the cultural 
setting (Camfield et al., 2010; CPC, 
2011).   
 
Regardless of geography or socio-
economic status, adolescent years 
are 'transitional' and can be 
characterised by social awkwardness, 
difficulty communicating with adults 
and authorities, stress, anger issues, 
low self-esteem and disruptive 
behaviour (Aron and Zweig, 2003; 
IIEP Newsletter, 2007; Nasheeda, 
2008; Making Cents International, 
2011).  Therefore, even without the 
addition of sexual exploitation, work 
with this population can be fraught 
with challenges. 
 

1.2 Survivors may continue to struggle 
with distress and psychological 
symptoms that affect them in the 
classroom or workplace 
 
An important feature to be aware of 
when working with children affected 
by exploitation is the trauma, 
emotional and psychological distress 
that some survivors experience 
(Hagar, personal communication; 
Boothby et al., 2006). 
 
Trauma, regardless of source, will 
have a lingering impact on a person's 
ability to learn.  For instance, 
survivors may have difficulty 
concentrating and may require a great 
deal of repetition before remembering 
(SARI, n.d.; Sanlaap, 2008; Hagar 
Cambodia, 2010).  Trauma may also 
hinder young people attending training 
or holding down a job (Chaffin and 
Kalyanpur, 2013).  In addition, 
children who have been sexually 
abused or exploited may revert to 
'sexualised' behaviour with adults, 

teachers and caregivers; or they may 
be withdrawn and hostile.  Such 
behaviour can be difficult to manage 
and may be disruptive in a class 
setting (Hagar, personal 
communication). 
 
Trafficking and sexual exploitation 
may lead to anxiety reactions, sleep 
disturbances, hypochondrias, 
depression, post-traumatic stress 
disorder and – in severe situations – 
organic disorders which can include 
loss of touch with reality, impairment 
of memory and impairment of 
intellectual function (Kanchan, n.d.).   
 
In many cases children may have 
been betrayed by family members or 
people well known to them rather, 
than by strangers.  Children-in-war 
literature asserts that 'family 
disruption' and the breaking of normal 
routines can cause greater 
psychological damage than 
catastrophic incidents themselves, 
such as bombings or shootings 
(Barnett, 1999; Uppard, 2003). 
 
Access to health services and other 
modes of support should therefore 
complement education and training 
programmes. 
 

1.3 Organisations should expect 
'relapses' and allow children to 
come back to the service 
 
SARI (n.d.) note that it is important to 
build-in the possibility of 'relapse' by 
survivors.  Others have noted that 
organisations working with child 
survivors of sexual exploitation and 
trafficking often have policies in place 
to allow girls to return to facilities after 
they run away which is deemed 
critical (Clawson and Goldblatt Grace, 
2007).  Allowing children and young 
people to come back and try again 
may therefore be an important 
element in planning education and 
training programmes.  In addition, it 
will also be critical to ensure that any 
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rules around participation in training 
programmes are not so overly strict 
that they lead to survivors leaving the 
programmes or declining assistance. 
 

2 Taking an individualised approach 
 

2.1 Every child should have an 
individualised plan in place 
 
Children may be unaware of the 
employment options and opportunities 
open to them, uninformed about the 
necessary skills required for specific 
jobs, and unable to identify their own 
skills and preferences.  Therefore, 
some form of individual 'career 
counselling' may be useful in 
informing young people about their 
options.   
 
Those Others exploring employment 
for youth note that young people are 
often asked to make decisions and 
placed on training schemes without 
being given the information necessary 
to understand how, or if, the training 
will lead to a livelihood.  It is 
recognised that young people need 
help in understanding how to match 
their aspirations and skills with 
vocational options.  To be genuinely 
'rights-based', childrens' choice for 
training avenues must be 
accompanied by sufficient information 
and resources to enable them to 
make informed decisions (WCRWC, 
2008).  A market assessment is also 
necessary in order to identify 
livelihood opportunities that actually 
have a good chance of economic 
success (Making Cents International, 
2011; WCRWC, 2008; Chaffin and 
Kalyanpur, 2013). 
 
A strong theme that has emerged is 
that care plans for children, including 
education and training, must be 
individualised and personal (Lisborg, 
2009; Hagar personal communication, 
2011; Y Care International, 2008).  
For instance, some survivors may 
want to focus on the future rather than 

delving into past traumas while others 
will desire a longer period to focus on 
resolving trauma before entering any 
sort of training or educational 
programme (Lisborg, 2009). 
 

2.2 Age matters 
 
Options for education and training are 
obviously dependent on how old a 
child is.  It is inappropriate to train a 
seven-year old child, for instance, in 
motorcycle repair or hair dressing.  
For children aged less than 14 years it 
is a priority to ensure education 
toward basic literacy, numeracy and 
life skills, regardless of whether these 
are acquired through mainstream or 
private education.  In many cases the 
reality is that children will work, but 
that work should be age-appropriate 
and should not interfere with their 
education.   
 

2.3 Some children may feel that they 
need to 'get on with life' straight 
away 
 
Some children may feel that their 
childhood has been interrupted and 
that normal developmental and social 
milestones are not achieved in a 
timely manner.  Therefore older 
children especially may feel pressure 
to decline any education or training 
initiatives that may further delay their 
're-entry' to normal life (Boothby et al, 
2006).  Children instead may enter 
into premature marriage, or leave a 
training course before completion to 
take up employment regardless of pay 
or conditions (Hagar Cambodia, 
2010). 
 
A study among the refugee population 
in the UK identified several reasons 
why these individuals did not 
complete a training course, including: 
childcare; health reasons; 
employment; family commitments; 
and losing interest.  In most cases, 
agencies should be able to address 
some of these underlying reasons, for 



   
Perth College UHI 4 CRC/012/CC/BH 

example, by providing childcare, 
facilitating treatment and counselling 
individuals about short-term versus 
long-term gain (Bloch, 2002). 
 

2.4 Children may want to prove they 
are economically successful to 
their families and communities 

 
Lisborg (2009) notes that a major fear 
of many trafficked women is to be 
(seen as) an economic failure – this is 
also true of children who may strongly 
desire employment, almost regardless 
of its nature, to demonstrate to 
families that they are not failures.  
These are individual realities and 
desires that must be respected when 
considering what types of 
education/training to offer to survivors 
of trafficking and/or sexual 
exploitation.  At the same time, 
survivors of trafficking and exploitation 
may need counselling and support to 
strengthen their self-esteem and to be 
able to see themselves in a positive 
light – not to blame for the abuse and 
not a failure. 
 

3 Education 
 
3.1 There should be different options 

available for children to access 
education 
 
Children involved in exploitation may 
miss out on a number of years of 
schooling.  It has been reported that 
many children affected by sexual 
exploitation and trafficking lag behind 
their peers in terms of their 
educational achievement and 
exposure to formal education.  Such 
differences must be accounted for 
when determining educational 
interventions (Miles and Miles, 2011; 
SARI, n.d.).   
 
There are multiple options for 
educational delivery, but each with 
particular financial and social 
implications.  Education for school-

aged children can be provided 
through attendance at government 
schools or private schools, or by 
classes offered at care centres or 
elsewhere in the community.  There 
are a number of important elements to 
consider when choosing the right 
mode for accessing education 
including: physical security; 
stigmatisation; the necessity of 
obtaining nationally-recognised 
credentials that will facilitate eventual 
reintegration; factors that may 
facilitate or hinder eventual 
reintegration into communities; and 
flexibility allowing children to 'earn and 
learn' or access accelerated classes if 
needed (Hagar, Personal 
communication; IIEP, 2007; Lisborg, 
2009; SARI, n.d.).  For those who are 
determined not to engage in formal 
education, appropriate 
literacy/numeracy and other non-
formal education opportunities should 
be made available. 
 

4 Training 
 
4.1 Organisations may focus solely on 

training rather than on both 
training and education 
 
'Vocational education' links vocational 
training and general education and 
covers practical knowledge and 
academic learning to prepare people 
for specific jobs. 
 
When applied to the 'developing 
world' by the World Bank in the 
1960s, vocational education was 
based primarily on economic rationale 
in response to unemployment, 
demographic growth and urbanisation 
(Cheng, 2010).  Vocational education 
therefore lost its original holistic focus 
and, with that, a measure of 
effectiveness.  Despite the fact that it 
is now widely recognised that 
technical skills are necessary for 
facilitating socio-economic 
reintegration for survivors of 
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trafficking, many service agencies 
continue to solely provide skills 
training and do not focus on 
education. 
 
It is worth noting that none of the 
documents reviewed contained 
reference to the possibility or option 
for survivors to pursue 'higher 
education' – formal education beyond 
high school –  although such 
education is essential for entry into 
professional fields such as medicine 
and engineering, among others.  This 
is, at best, a tacit form of 
discrimination. 
 

4.2 Prior to offering vocational training, 
a market assessment should be 
conducted to understand viable 
employment opportunities 
 
If employment is the primary aim for 
education and training, then attention 
must be paid to market analysis and 
assessments to find out what 
skills/products are going to be viable.  
Market analysis should be 
incorporated into each stage of 
vocational training programming to 
improve decisions and, ultimately, 
increase employment and self-
employment opportunities for youth 
graduates (WCRWC, 2008). 
 
Jobe (2010) emphasises that there 
are limited livelihood options for 
returning young women who are 
marginalised due to their trafficking 
experiences.  Even if survivors have 
received training, there may be high 
rates of unemployment and market 
saturation – meaning that in reality 
they have very few choices when it 
comes to supporting their families and 
themselves.  It is therefore critical that 
education and skills training are 
relevant to the job market.   
 
Lisborg (2009) reports that many 
vocational training programmes have 
been a waste of time as they do not 
enable participants to gain decent 

work.  Furthermore, many children 
originate from rural areas where 
options for employment may be 
significantly less developed than in 
peri-urban or urban locations.  
Therefore, individualised plans and 
market assessments need to be 
undertaken with the knowledge of 
where the individual plans to live 
following training as this will impact on 
the employment opportunities 
available. 
 
Reports also suggest that although 
vocational training is uniquely 
positioned to support young people in 
economic recovery and reintegration, 
such programmes are often set up 
with a set of objectives both to 
develop competencies and also to 
improve psychosocial functioning and 
protection.  However, if the outcomes 
do not meet the economic objective 
this can leave young people 
disappointed and frustrated 
(WCRWC, 2008,). 
 
Learning from work with former child 
soldiers in Sierra Leone highlights a 
number of problems with skills-based 
training and apprenticeship models.  
This includes: little support for 
graduates to help them find a job on 
completion of the apprenticeship; 
skills learnt did not match the local 
economies; technical skills training 
was not enough – there was a need 
for basic literacy and numeracy 
training as well; the apprenticeship 
training was not always carefully 
planned or structured to allow for the 
development or achievement of key 
skills; accomplishment of skills was 
not monitored; and the duration and 
intensity of training was limited 
(Williamson, 2006).  Similar problems 
have been reported by survivors of 
exploitation and trafficking in India.  
Girls commented that they did not 
receive adequate training; their 
training came to an end when they 
had to leave the shelter home and 
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return home; they had forgotten skills 
learnt; and did not have the capital to 
buy materials to start their own 
businesses ( School of Women's 
Studies, Jadavpur University 2012). 
 

4.3 Economic strengthening may need 
to be focused on the family as well 
as, or instead of, the child.  The 
family unit needs to be considered 
before planning for the individual 
child 
 
Literature from the economic 
strengthening and social protection for 
children sectors strongly supports the 
usefulness of taking a broader 
perspective to encompass survivors' 
families and communities (AED, 2008; 
Wilson, 2008).  Related studies 
promote the ideal of working with 
family units to achieve greater 
economic stability, rather than 
focusing exclusively on the children 
themselves.  Studies also show that 
household wealth has a significant 
effect on well-being outcomes for 
children (Chaffin et al., 2013).  
Therefore, detailed determination of 
options for education and training for 
children and young people is perhaps 
best undertaken after consideration of 
the individual family or caregiver 
situation (AED, 2008; CPC, 2011; 
Penotti and Brand, 2008; Wilson, 
2008). 
 

4.4 Children may not want to do what 
is offered 
 
Children may have changed and may 
not want to engage with their former 
life trajectory; nor with the types of 
education or skills training frequently 
offered.  A quote from a former child-
soldier in Nepal neatly summarises 
the complex challenges that 
necessitate an individualised care and 
education plan for survivors: 'I always 
wanted to get into politics to liberate 
our repressed people.  I am not 
interested in making candles or 

baskets' (IRIN, 2010).  Children have 
a right to participate in decision-
making that affects their own 
reintegration and their future 
livelihoods. 
 

4.5 Not everyone can become an 
entrepreneur and start up their own 
successful business 
 
Agencies are now recognising that not 
everybody will become an 
entrepreneur and start their own 
business; a majority will be content to 
have steady, waged employment 
(Chaffin and Kalyanpur, 2013).  
Starting an independent business 
requires a different set of skills; 
therefore, survivors must be equipped 
with those skills if they plan to run an 
independent enterprise.  However, no-
one should be pressured into starting 
their own business. 
 

5 Capital and skills 
 
5.1 Developing human capital and 

social capital is important 
 
Education and training initiatives with 
a human capital orientation focus on 
developing technical skills.  A study 
on the impact of economic 
strengthening programmes on 
children (CPC, 2011) convincingly 
argues for greater attention to the 
concept of 'social capital' – the 
intentional development of positive 
social networks4.   
 
Young people from marginalised 
backgrounds or those who are not 
accepted or active in mainstream 
society may lack social capital 
(Wilson, 2008).  It is one of the least 

                                            
4
 ‘Social capital is about the value of social 

networks, bonding similar people and bridging 
between diverse people, with norms of reciprocity.’ 
(Dekker and Uslaner, 2001; Uslaner, 2001; cited 
by 
http://www.socialcapitalresearch.com/definition.ht
ml 

http://www.socialcapitalresearch.com/definition.html
http://www.socialcapitalresearch.com/definition.html
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understood elements in the livelihoods 
field yet social capital is thought to be 
essential in accessing and sustaining 
livelihood opportunities (Wilson, 
2008). 
 
Some demonstrated benefits of 
incorporating a social capital 
component in programming include: 
higher levels of trust between 
individuals; less sexual harassment 
towards girls from males at school; 
better self-esteem and attitude toward 
gender norms; and girls being more 
likely to develop future goals for their 
lives (CPC, 2011).  The report goes 
on to suggest that if the aim is for girls 
to secure safe and meaningful 
employment then in some settings – 
particularly rural, conservative ones – 
girls and their families and 
communities need to first recognise 
the young person's capabilities before 
they are simply enrolled in an off-the-
shelf vocational training programme. 
 

5.2 Soft skills complement hard skills 
 
Most vocational training initiatives 
include attention to soft skills as well 
as hard (technical) skills.  One helpful 
way to distinguish between skills – 
and therefore provide more focused 
and more logically sequenced training 
– may be to divide them into four 
categories (Hagar Cambodia, 2010). 
 
 Pre-work (self-respect, stability, 

reflection, literacy, basic English) 
 Work skills – soft (rights, 

responsibilities, problem-solving, 
work-based literacy/English) 

 Work skills – hard (network 
building, mentoring, technical job 
skills) 

 Follow-up (network building, career 
services, further training).   

 
Soft skills that are necessary for 
employment include, but are not 
limited to, life skills as defined in 
section 5.3. 

5.3 Providing life skills training is 
recognised to be an important part 
of supporting children 
 
Most programmes and related 
documentation shows sensitivity to 
the need to provide a range of skills to 
children affected by sexual 
exploitation and trafficking and other 
vulnerable populations; though few 
programmes and related 
documentation explicitly define 
specific types of skills or skill-sets.   
 
The UNODC lists ten core life skill 
strategies and techniques: problem-
solving; critical thinking; effective 
communication skills; decision-
making; creative thinking; 
interpersonal relationship skills; self-
awareness building skills; empathy; 
and coping with stress and emotions.  
The World Health Organization 
categorises life skills in the following 
way: (a) critical thinking and decision-
making skills; (b) interpersonal and 
communication skills; and (c) coping 
and self-management skills. 
 
Various non-governmental 
organisation (NGO) programmes have 
identified the need for gender, sexual, 
and reproductive health training 
among vulnerable populations (Y 
Care International, 2008).  It is noted 
that children need education about 
their rights and also how to regain 
control over their own lives and bodies 
(Y Care International, 2008).  Many 
national curricula in low-income 
countries now include a 'life skills' 
component which agencies could use 
as a basis for devising their own skills 
programming, if necessary. 
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6 Environment 
 
6.1 The environment is important and a 

good environment can promote 
education and training 
 
A longitudinal study of reintegrated 
child soldiers in Mozambique 
identified several components which 
proved to be effective in the children's 
eventual successful return to civilian 
life (Boothby et al., 2006).  These, in 
effect, formed the environment in 
which attention to livelihoods and 
vocational training (via an 
apprenticeship) were then promoted.  
The components identified included: 
 
 Activities to strengthen individuals' 

coping skills for anticipated trauma 
and grief 

 Instilling a sense of social 
responsibility 

 Promoting self-regulation and 
security seeking (versus survival) 
behaviour 

 Fostering positive relationships with 
adult role models who helped 
survivors recover their own sense 
of caring for other human beings, 
through concern for the boys, 
including discipline, and by 
consistent modelling of good 
behaviour 

 Facilitating traditional rituals for 
cleansing and healing. 

 
It is recognised that children and 
adults who are reintegrated need 
ongoing access to both physical and 
mental health services. 
 

6.2 There is debate as to whether 
education and training should be 
delivered at an urban-based centre 
or locally at community level  
 
There remains vigorous debate about 
whether delivering services centrally, 
which is clearly more efficient for 
service delivery, is actually the most 

effective way to promote healing and 
restoration (Boothby et al., 2006).   
 
Reports suggest that, in some cases, 
children fear leaving city-based 
shelters where they access education 
and training, as they know that if they 
return home to their villages they will 
no longer be able to study (Miles and 
Miles, 2010).  In some cases, reports 
suggest that children may even enter 
residential care in order to gain an 
education or benefit from other 
services, rather than because they 
need care and protection outside of 
the family home (Delap, 2011).  Such 
situations impede the reintegration 
process and may prevent the child 
from being cared for in the family. 
 
Education and training that is 
conducted at the village or community 
level may be more relevant to the 
actual local context.  Although in the 
case of trafficked children there may 
only be one survivor in a particular 
village, agencies should be 
challenged to improve or increase 
schools (and other educational 
opportunities) at the village and 
community level for all children – 
rather than maintaining an almost 
exclusively centralised and urban bias 
which can stifle reintegration efforts. 
 

6.3 Access to legal identity documents 
and a lack of legal status can 
impact on young people's ability to 
enter school and work or access 
financial services  
 
Some children affected by exploitation 
will not possess legal identity 
documents or may not be able to 
establish citizenship in the country 
where they are living.  In some 
countries children who do not possess 
documents proving their name and 
age will be unable to enrol in school 
(Cody, 2009).  Even if they are able to 
attend school, they may be unable to 
sit governmental exams.   
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Without legal identity documents, 
young people may be unable to 
access any social support schemes, 
legally register a business, access 
credit or other financial services or 
open a bank account (Cody, 2009).  
Helping children and young people to 
access legal documents should be 
considered when supporting them in 
their education and training. 
 

6.4 The stigmatisation and 
marginalisation that some children 
and young people face may affect 
their willingness and ability to go to 
school or work 
 
Children affected by sexual 
exploitation and related trafficking 
may face stigma and discrimination.  
Such negative responses have also 
been documented for other groups of 
children, including children involved in 
the fighting forces, homeless youth, 
refugees and migrants.  (Coalition to 
Stop Use of Child Soldiers, 2006; 
Getu, 2006; Miles and Miles, 2011; 
Odeh and Sullivan, n.d.).   
 
Stigmatisation and marginalisation by 
family, community and society can 
directly influence a survivor's self-
confidence and his or her ability to 
learn and earn an income.  In 
Cambodia, for example, reports 
suggest that discrimination has been 
displayed through refusing to buy food 
from a girl's market stall, ridiculing 
her, throwing rocks at her and not 
inviting her to community events 
(Reimer et al., 2007).5  Potential 
employers may also discriminate 
against children who have a history of 
sexual exploitation (Bloch, 2002). 
 
 

                                            
5
 Stigma and discrimination are discussed in more 

depth in the working paper What do we know 
about ...  returning home: one option for children 
affected by sexual exploitation and/or related 
trafficking? Home: The Child Recovery and 
Reintegration Network 

6.5 Gender may also impact on the 
form of education, training or jobs 
that are offered or open to 
survivors 
 
Gender is another variable that 
possibly affects a survivor's options 
for education and training, either in his 
or her own mind or because of the 
influence of families or project staff.   
 
Tefferi (2003) notes that gender 
impacts on all aspects of reintegration 
programmes, particularly on the 
choice of skills training offered.  
Tefferi notes that training in carpentry, 
metalwork and brick-laying is common 
for boys; and tailoring, embroidery 
and cooking for girls.  In Southeast 
Asia, boys are often channelled into 
learning bicycle and motorcycle 
repair, and girls into learning 
cosmetology (hair dressing, make-up, 
etc), sewing and crafts.  Projects can 
decide to challenge gender norms, or 
reinforce gender norms, through the 
skills training they provide and 
promote to survivors.  However, it has 
been reported that where girls are 
trained in 'men's jobs', females may 
be unable to secure work or are paid 
less than their male counterparts 
because of local prejudices (Tefferi, 
2003).  This can be surmounted, as a 
case study in India demonstrates, by 
establishing females in their own full-
scale business, such as a taxi service 
where women are taught to drive as 
well as undertake repair vehicles and 
also learn self-defence skills  
(SARI, n.d.). 
 

7 Teaching 
 
7.1 General good practice teaching 

principles should be applied in any 
education and training initiative 
 
Any educational or training initiative 
will have better results – regardless of 
who the participants are – if basic 
pedagogical 'good practice' principles 
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are applied.  In addition, learning for 
children affected by sexual 
exploitation and trafficking will be 
enhanced by individualised 
instructional attention, repetition of 
material, patience, and hands-on 
efforts.  Learning capacity may be 
adversely affected by an individual's 
self-esteem and for children affected 
by exploitation a lack of confidence is 
almost inevitably going to be an issue, 
at least in the early stages of care. 
 
Aron and Zweig (2003), in a study of 
six different training programmes for 
'disconnected youth' in the USA, 
identified several 'promising features' 
that contribute to effectiveness: 
 
 Caring, committed, professionally 

competent staff; 
 Flexibility (time, timing, location); 
 Low student-teacher ratio, enabling 

significant one-to-one interaction; 
 Use of participatory and student-

centred pedagogies; 
 Intentional promotion of a sense of 

community amongst participants; 
 Highly structured classrooms 

including behavioural management 
with positive rather than punitive 
emphasis; 

 High standards and expectations 
for students; 

 Competency-based instruction;  
 Certification; 
 Collaborative linkages with other 

service agencies and (potential) 
employers. 

 
Also based on experience in the USA, 
Partee (2003) highlights a number of 
similar principles for effective youth 
employment programmes and 
identifies the importance of:  
 
 Integrating community members 

into programmes and including 
parents, guardians and employers;  

 Individual counselling and the 
establishment of peer support 
groups;  

 Youth being seen as a resource for 
the community and contributing to 
the community through 
volunteering or other endeavours;  

 Including 'work-based learning' to 
ensure that training is more likely to 
lead to employment; 

 Long-term support and follow-up. 
 
8 Partnerships 
 
8.1 Partnering with governments, 

businesses and training institutes 
is important to develop high 
quality, sustainable training and 
employment  
 
There is broad consensus that 
collaboration with specialised groups 
is the best way to provide high-quality 
holistic care, including education and 
training.  In the literature, 
governments, corporations (national 
and international), social enterprises, 
training institutes and non-
governmental agencies are all 
identified as key players (AED, 2008; 
Ferguson, 2011; Kanchan, n.d.; SARI, 
n.d.; Sanlaap, 2008; UNODC-India, 
2008; WCRCW, 2008). 
 
Three recent documents from South 
Asia (SARI, n.d.; Sanlaap, 2008; 
UNODC-India, 2008) provide 
examples of how such connections 
can result in sustainable, safe, 
meaningful work for survivors of 
sexual exploitation.  Partnership 
employment models include: 
 
 Corporate franchises managed by 

survivors; 
 Corporate-like enterprises where 

survivors come together to set up 
group businesses with a 
professional outlook, brand name 
and corporate-like identity; 

 Traditional rural-based enterprises 
which are encouraged in rural 
locations where agricultural 
production is the primary source of 
income; 
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 Training/production centres 
producing goods for the market, 
such as garments and books, and 
using funds to train more survivors.   

 
Examples of creative employment 
opportunities secured by survivors of 
trafficking and sexual exploitation in 
South Asia include; jobs in luxury 
hotels, food kiosks and hospitals; 
maintaining ATM machines; and 
working as mechanics, drivers and 
book-binders. 
 
Ferguson's (2011) work on merging 
the fields of mental health and social 
enterprise6 is also instructive for the 
conversation about potential 
partnerships.  Her pilot project 
suggests that “social enterprises offer 
opportunities for empowerment that 
are consistent with principles of 
mental health recovery”. 
 

9 Targeting 
 
9.1 Providing education and training to 

'exploited' or 'trafficked' children 
exclusively only may draw further 
negative attention to the child  

 
Derks (1998), in her study of the 
reintegration of trafficking survivors in 
Cambodia, commented that when 
individuals received support, this in 
some cases led to increased attention 
on that individual and family, leading 
to gossip and jealously. 
 
Children who have been sexually 
exploited are often stigmatised by 

                                            
6
 Ferguson identifies two different kinds of ‘social 

enterprise’: affirmative business (which hires over 
a third disabled employees, pays a fair market 
wage, operates without subsidies) and work 
integration social enterprise (WISE) (creates 
employment opportunities integrated with social 
supports and hires traditionally disadvantaged and 
marginalised individuals).  She offers this definition 
for social enterprise: “Socially conscious business-
minded ventures focusing on community economic 
development as well as workforce development 
and job creation for disadvantaged populations.” 

society; therefore several studies 
promote a 'non-targeting' approach of 
assisting both the child's family unit, 
as well as others in the community, so 
as not to draw further attention to the 
child (Africa Recovery, 2001; Coalition 
to Stop Use of Child Soldiers, 2006; 
Annan et al., 2006).  For example, in 
Sierra Leone, to minimise this 
problem, assistance was provided to 
schools accepting former child 
soldiers.  Schools could choose a 
package – either learning materials, 
teaching materials or recreational 
equipment – that could support up to 
200 students for a year.  Therefore, by 
accepting former child soldiers school 
teachers and students benefited – 
leading to a greater social and 
community acceptance of these 
young people (Williamson, 2006).   
 
When considering provision of 
education and training for school-age 
children, a 'non-targeted' approach 
might take the form of facilitating 
improvement of government facilities 
at the community level rather than 
focusing on individual children. 
 

10 Programme design 
 
10.1 Organisations should ensure they 

are clear about their theory of 
change 
 
The economic strengthening 
literature emphasises the value of 
agencies establishing an explicit 
'theory of change' against which to 
plan and monitor interventions 
(Pennotti and Brand, 2008).  
Education is a long-term investment 
and has a variety of possible returns.  
Therefore it is vital that practitioners 
explicitly define their expectations for 
education and training, and its 
location on a continuum of care and 
rehabilitation. 



   
Perth College UHI 12 CRC/012/CC/BH 

 

10.2 There are a number of common 
misconceptions, assumptions and 
limitations when it comes to 
economic strengthening 
programming 
 
It has been reported that some 
projects still operate under a number 
of misconceptions including the 
following (AED, 2008): 
 
 Poor beneficiaries (and especially 

vulnerable children) cannot save 
money;  

 Young people will stop learning if or 
when they begin earning;  

 Every beneficiary will and can start 
their own business;  

 One-size product fits all;  
 Training by itself leads to business 

success or employment. 
 
Lisborg (2009) identifies four 
common limitations of skills training 
and livelihood components in 
reintegration projects.  He notes that 
agencies should not continue to 
repeat these mistakes but attempt to 
mitigate, rather than compound, the 
damage done.  The four common 
limitations identified are: 
 

 Offering only a few traditional 
gender-stereotyped skills training 
activities;  

 Treating skills training as a goal 
instead of a step that leads to 
decent jobs;  

 Treating skills training as 
occupational therapy to address 
psychosocial trauma rather than as 
a professional market-oriented 
activity; 

 Failing to consider individual 
aptitudes and ambitions.   

 
10.3 There are a number of key 

principles of programme design 
that should be followed 
 
AED (2008) has identified seven 
principles of programme design, 

which could easily be applied to care 
initiatives (including education and 
training) for children affected by 
sexual exploitation and related 
trafficking.  All of these principles 
must be incorporated into a single 
intervention.  The principles are: 
 

 Individually tailoring interventions; 
 Taking a cross-sector approach 

(attending to health, education, 
social services, etc); 

 Basing programme design on 
sound market analysis, demand 
rather than supply-driven and 
appropriate for the capacity, 
context, and culture of individuals; 

 Weighing up benefits and risks of 
targeting (ie, education for 
survivors-only); 

 Focusing on organisation's own 
area/s of expertise and building 
partnerships to implement the rest; 

 Devising interventions for 
sustainability (and scalability) with 
exit strategies; 

 Identifying robust indicators to 
effectively track performance and 
outcomes to develop an empirical 
basis for effective programming in 
the future. 

 
As much as possible, programming – 
including impact monitoring and 
evaluation of interventions – should 
be participatory and survivor-centred. 
 

10.4 Risks and benefits need to be 
considered 
 
Reports highlight that programmes 
that are aimed at improving the 
economic situation of a household or 
young person may also introduce 
new risks and concerns.  Changes in 
the economic status of individuals 
may alter the household dynamics 
which may cause disputes, or 
children may end up spending more 
time caring for their siblings or 
engaging in household chores and 
may be pulled out of school when 
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parents are working (Chaffin et al, 
2013).  It is therefore necessary to 
think through such potential 
outcomes. 
 

Key general recommendations 
from the available literature 
for practice 

 
 Provide holistic care; this requires 

better coordination, with organisations 
focusing on their strengths and 
expertise and actively seeking to out-
source other services. 

 Consider the culture more carefully 
when making choices about what kind 
and form of education and/or training 
to provide. 

 Regardless of what else is taught, 
teach lifelong learning skills that equip 
children to respond to a dynamic work 
and social environment in which they 
might otherwise be more vulnerable. 

 Develop the social capital of young 
people, an effective addition to 
economic support projects that can 
positively contribute to the eventual 
sustainable employment and 
livelihoods of vulnerable people. 

 Meaningfully engage children to help 
find solutions to the questions. 

 Provide career counselling as well as 
skills training and education to children 
and young people. 

 Ensure that skills training includes 
attention to life skills as well as 
livelihood skills, soft skills and hard 
skills. 

 Link skills training with employment.   
 Ensure market research and needs 

assessments are carried out; too many 
vocational training projects provide 
simplistic training in a limited number 
of gender-stereotyped skills and end 
up saturating the market and wasting 
the time and energy of survivors. 

 The formation of 'support groups’ may 
aid in (re)integration and restoration to 
'normal life’.  At the same time, care 
must be taken to not further stigmatise 
survivors. 

Key areas for future research 
 
 Ensure that research is analytical and 

not purely descriptive; disaggregated 
by age and sex; and focused on what 
works (or not) and why (or why not) 
(CPC, 2011). 

 Build a more nuanced knowledge base 
of 'what works’ and for whom and 
highlight variables of success (Making 
Cents International, 2011). 

 Where the information exists, make 
publicly available organisations’ and 
agencies’ outcome/impact evaluation 
data on educational/training 
programme efficacy and effectiveness.   

 Explore the education-specific 
implications of sexual exploitation and 
trafficking – how do survivors respond 
to education and training? Are any 
trends observable? 
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